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The guide for the Development of digital strategies in educational institutions is a document
elaborated with the aim of helping educational institutions, their professionals, and students in the
development and updating of digital competence in the face of the emergence of new challenges
that the educational system must face and that were especially evidenced during the emergence
of COVID-19.

The guide is based on evidence from the literature review, through which the D-Paideia consortium
identified areas where DigCompEdu, the reference framework for digital competence in Europe,
needs to be integrated or extended to address the socio-emotional challenges of digital teaching
and learning. Following a review and evaluation process with experts, it is proposed to add a total
of 7 competences to the framework: three new elements in the dimension of professional
engagement; a new section on social-emotional and relational skills in the area of teachers’
pedagogical competences and, finally, to align learners’ competences with the latest version of the
Digital Competence Framework for Citizens (DigComp 2.2).

To this end, the consortium has worked on the creation of a curriculum through which to develop
the 7 competences through a total of 27 learning objectives, each of them with associated learning
activities. These learning activities have been classified into three levels: beginner, intermediate,
and expert, and various itineraries have been established to develop the learning objectives after
an initial analysis of the needs and levels of the teachers, students and management team. For this
initial diagnostic analysis, the use of a diagnostic tool is proposed to allow them to identify their
level of digital competence and offer recommendations on itineraries of activities they can carry
out according to their initial level.

The guide is divided into three main blocks. The first introductory section provides an explanation
of the D-Paideia qualifications framework; the second section offers further explanations of the
diagnostic tool, and advice on which version to use depending on the national and school context.
Finally, there is a third and last block where itineraries are provided for the school to develop its
digital competence in relation to its needs


https://www.d-paideia.eu/
https://www.d-paideia.eu/wp-content/uploads/2024/10/D-PAIDEIA-Curriculum-for-post-Covid19-era.pdf
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2. THE DIGCOMPEDU’S OVERVIEW AND A PROPOSAL FORITS
UPDATING

The European Digital Competence Framework for Teachers, commonly known as DigCompEdu, was
developed by the Joint Research Centre (JRC) to promote the development of teachers' digital
competences and foster innovation in European education. By analysing and connecting numerous
resources to describe the facets of digital competence for educators, the DigCompEdu is a
scientifically sound framework. The DigCompEdu outlines 22 educator-specific digital
competencies organised into six dimensions across three main areas.

' pedagogic
g\o“\a\ competenceg (akors pecagog Comﬂeg Learng,_,
fe° Au €1, s
, of© < Cag o,
"c(‘.v &p@%
& Teaching and O
q’bo Learning

Teaching

Digital Guidance Transversal
competences competences

Coltaborative learming
Self-requlated o
learning Enioowerin Facilitating
Professional Digital teurnerg Leamers' Digital
Engagement Resources Competence

isational corr jcati : Information & media literacy
Organisational communication Selecting
= U !
Professional collaboration Creating & medifying Communication
Reflective practice Managing,
protecting,
Digital CPD sharing

Content creation
Responsible use
Assessment Problem solving
Subject

Assessment strategies specific
competences

Subject
specific
competences

Analysing evidence
Feedback & planning

Figure 1. The original DigCompEdu framework (Source: Redecker, 2017).

DigCompEdu's focus on the pedagogical dimension makes it applicable across all subjects, despite
the continuously changing technological landscape, by explicitly describing effective ways to
integrate digital technologies into teaching and learning, enhance strategies, guide
implementation, and innovate education.


https://joint-research-centre.ec.europa.eu/digcompedu_en
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The literature review performed by the D-Paideia consortium identified areas where DigCompEdu
may need to be integrated or expanded better to address the social-emotional challenges of digital
teaching and learning. Following feedback from international experts and educators, the final
version of the D-Paideia Framework was developed (Ranieri, M., Gabbi, E., Ancillotti, 1., 2023).

Our proposal can be divided into three actions:

1% tointegrate three new elements in the professional engagement dimension,
2"%: to add a new section in the area of teachers' pedagogical competences and
39 to align learners' competences with the latest version of the Digital Competence

Framework for Citizens (DigComp 2.2).

In the following paragraphs we describe each of them:

1- Elements added to Professional engagement dimension (1):
(we enumerate them as 1.5, 1.6, 1.7 as the proposal is to add them to the four already

existing competences)

1.5 Awareness of institutional policy:

The following objectives have been identified:

e To organise and manage the school environment and educational resources in a
responsible and sustainable way, having the best interests of learners in mind.

® To be aware of the implications of national, European, and international policies in
relation to teaching with technology.

The dimension is integrated into DigCompEdu in Area 1 Professional Engagement since it
directly relates to how teachers interact with their professional environment and adapt to
policy changes. It ensures that educators are not only experts in pedagogical practices
appropriate and feasible in their own context but are also knowledgeable about the
broader policy landscape affecting education. While there are some connections with
Reflective practice (1.3) in terms of self-assessment and awareness, dimension 1.5 is
distinct in that it specifically focuses on understanding and navigating the complex web of
policies that impact the use of technology in education. This dimension equips teachers
with the ability to adapt to a rapidly changing policy environment and make informed
decisions in the best interests of their students and the school community.

Example:
A school can use a Learning Management System such as Moodle, which is an open-source


https://publications.jrc.ec.europa.eu/repository/handle/JRC128415
https://publications.jrc.ec.europa.eu/repository/handle/JRC128415
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platform available for free and enabling collaborative learning.

1.6 Attitude towards the adoption of digital technologies:

The following objectives have been identified:

® To be open to exploring, adopting, and experimenting with digital technologies.
e To critically evaluate currently used digital practices and make informed decisions
about their educational benefits and constraints.

The dimension is integrated into DigCompEdu in Area 1 Professional engagement, because
it focuses on developing the mindset of teachers to adopt and successfully use digital
technologies in education, contributing significantly to their professional competence and
lifelong learning. While there may be some overlaps with Area 2 Teaching and Learning,
particularly in terms of searching for and using digital tools, dimension 1.6 is distinct
because it emphasizes the intrinsic motivation and attitude of educators towards
technology adoption and assessment. It focuses on the willingness and openness of
teachers to explore, experiment, critically evaluate and make informed decisions about
innovations, which are pivotal aspects of their professional development.

Example:

A teacher training program can seamlessly integrate theories on ICT in education with
practical applications of utilizing ICT in educational settings. This approach aims to
demonstrate the advantages of educational technologies and assist teachers in overcoming
initial obstacles associated with the adoption of new practices.

1.7 Digital work-life balance and wellbeing:

The following objectives have been identified:

® To access and use digital resources consciously and responsibly without
compromising mental and physical health or safety.

e To promote a sustainable approach to the management of digital work to ensure an
appropriate balance between personal and job life.

The dimension is included in DigCompEdu in Area 1 Professional engagement since it
pertains to the overall balance and safety in the use of technology in the workplace. While
there are some connections with Responsible use (6.4), dimension 1.7 refers specifically to
teachers as professionals exposed to the risks of digital overload and not to the facilitation
of students' skills. These concepts are becoming increasingly important in the digital age
where we are constantly connected and may be subjected to excessive pressures.
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Example:
Teachers can exercise the right to disconnect to effectively manage their online time in a
balanced manner and adopt secure lifestyles while utilizing ICT technology.

Section added in the area of teachers' pedagogical competences

In addition to the four dimensions within the teachers' pedagogical competences area,
there is a proposal to introduce a fifth section, Socio-emotional and relational skills (7),
defined as the promotion of educational relationships and the enhancement of
communication through the mediation of digital technologies.

The new area includes three elements: Managing educational relationships with ICT (7.1),
Diverse and flexible facilitation strategies (7.2) and Digital identity and reputation
management (7.3).

7.1 Managing educational relationships with ICT:

The following objectives have been identified:

e To interact either online or in hybrid mode effectively and respectfully with
colleagues, students and families.

e To manage the relational dynamics of the classroom through the use of ICT,
especially for SEND students and those with low socio-economic backgrounds.

The dimension is integrated into the new proposed DigCompEdu area (Area 7) Socio-
emotional and relational skills since it emphasizes educators' competence in fostering
positive relationships in the digital learning environment. While there are connections with
other areas, such as Area 5 Empowering learners, in particular with Differentiation &
personalization (5.2) and Actively engaging students (5.3), dimension

7.1 is distinct in its focus on developing an inclusive and well-being-oriented group climate
inside and outside the classroom. There are some connections even with Organizational
communication (1.1) and Students' communication skills (6.2), but its primary focus lies in
communication as a tool for fostering educational relationships with all stakeholders,
including the families and their expectations, rather than the organisation of school
information and the communication skills of the students themselves. The emphasis in this
dimension goes beyond individual student empowerment and engagement: it aims to build
a supportive and inclusive learning community that strengthens the sense of belonging and
well-being for all individuals involved, including students, educators, and families.
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Example:

Teachers can utilize ICT to encourage collaboration and engagement among students (online
discussions, group projects, and virtual collaborations), fostering a sense of community and
active participation.

7.2 Diverse and flexible facilitation strategies:
The following objectives have been identified:

e To value and accommodate relational dynamics of the socio-relational effect of ICT
to each teaching modality, including face-to-face, hybrid, blended, and fully online
environments.

® To consider the peculiarities of computer-mediated communication and adapt the
communication style to the students’ educational and relational needs for
promoting their positive attitudes towards the learning experience.

The dimension is integrated into the new proposed DigCompEdu area (Area 7)
Socio-emotional and relational skills, as it places a strong emphasis on educators'
competence in adapting the facilitation strategies to different learning modalities while
considering the affective and communicative aspects that are crucial to the success of
these strategies. While there may be some overlaps with Area 3 Teaching and Learning,
dimension 7.2 stands apart because it involves critical reflection on the chosen digital
facilitation strategies' effectiveness and suitability, enabling educators to make agile
adjustments to their methods and approaches with particular attention to
computer-mediated communication. It addresses not only the pedagogical aspects but also
the relational and socio-emotional dimensions that contribute to successful teaching and
learning experiences in a variety of settings.

Example:

When engaging with students, a teacher should be attentive to the phatic aspects of
communication. For instance, in written messages via web forums or email, they should
conclude the message by offering encouragement to students or include emojis to address
the emotional aspects of communication.

7.3 Digital identity and reputation management:

The following objectives have been identified:

e To distinguish and manage the consequences of digital identity in terms of social
interactions and educational relationships.

e To participate in virtual educational environments and curate their own digital
reputation through providing and sharing professional and educational resources.

11
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The dimension is integrated into the new DigCompEdu area (Area 7) Socio-emotional and
relational skills as it revolves around the comprehension of how to use and share personal
and professional information while being mindful of the potential implications that digital
actions may have on professional and educational relationships. While there are some
connections with Managing, protecting, and sharing (2.3) and Organisational
communication (1.1), dimension 7.3 places a distinct emphasis on professional interactions
within contexts like online communities and interactions with students and the broader
educational community. It encompasses a teacher's responsibility to maintain ethical
boundaries within their digital identity, strike a balance between their digital and
professional personas, and ensure online privacy and security.

Example:

Creating an avatar or using a nickname can serve as an opportunity for individuals to reflect
on the concept of digital identity and address the challenges that arise in online
environments.

3- Alignment of learners' competences with the latest version of the Digital Competence
Framework for Citizens (DigComp 2.2).

Compared to the current DigCompEdu, the facilitation of students' digital competences
dimension includes elements with reference to the Digital Competence Framework for
Citizens (DigComp). However, in the last release of DigComp 2.2 the Safety (6.4) category
replaces the Responsible use and it now includes distance and hybrid working and the new
opportunities and issues of personal well-being and safety in digital environments. It is
therefore proposed to update the terminology to include this change.

Introducing the figure that outlines the additions to DigCompEdu and the final framework of
D-Paideia, we showcase the comprehensive enhancements made to the digital competence
framework. This picture serves as a concise and clear representation of the nuanced dimensions
and specific considerations embedded in the D-Paideia Framework, offering a more attentive
approach to the affective and relational dynamics driven by digital education. Figure 2 highlights
the additions to DigCompEdu on a yellow background. The additions are designed to enrich the
existing DigCompEdu Framework, providing educators with a more robust and adaptable tool for
navigating the complexities of digital teaching and learning. In Figure 2, you will find a detailed
illustration of the additional components proposed by D-Paideia for DigCompEdu.

For more information, please visit our website at www.d-paideia.eu.

12
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D-Paideia seeks to address the evolving challenges of digital education by fostering adaptation and
innovation, emphasizing the lessons learned during the COVID-19 pandemic, while developing
methods to support educational institutions in creating pedagogical digital strategies that
coordinate efforts within a whole school approach, ensuring high-quality and inclusive digital
education for all learners. In this context, SELFIE (Self-reflection on Effective Learning by Fostering
the use of Innovative Educational Technologies), developed based on the "European Commission
framework on promoting digital-age learning in educational organisations"”, emerges as a
fundamental tool to help schools evaluate and enhance the use of digital technologies in teaching,
learning, and assessment.

SELFIE is a free tool available in over 30 languages and designed and tested with schools across Europe. It allows
schools of any level — primary, secondary, and vocational — to reflect on how they integrate digital technologies into
their educational practice, involving the entire school community: leadership teams, teachers, and students. This is
achieved through brief statements and questions, with a 1-5 answer scale that allows data to be collected in an agile
and accessible way. The feedback generated by SELFIE provides a snapshot (“SELFIE”) of each school's strengths and
areas for improvement in their use of digital technology.

SELFIE is structured into eight subcomponents derived from the DigCompEdu framework. These

are:

1. Leadership: Focuses on strategic direction and policies for digital integration.

2. Collaboration and Networking: Examines how schools encourage collaborative practices
and digital networking.

3. Infrastructure and Equipment: Reviews the adequacy and accessibility of digital
tools and technologies.

4. Continuing Professional Development (CPD): Addresses ongoing training and upskilling
in digital competencies for educators.

5. Pedagogy-Supports and Resources: Assesses the use of digital platforms and resources in
teaching.

6. Pedagogy- Implementation in the Classroom: Evaluates how digital tools are integrated
into daily teaching practices.

7. Assessment Practices: Focuses on using digital technologies to provide feedback and
evaluate learning.

8. Student Digital Competence: Measure the extent to which students are developing
digital skills across subjects.

14



D4.1 Guide for the Development of Pedagogical
N):PAIDEIA

igital Education

Digital Strategies in Educational Institutions

1) Leadership 2) Collaboration 3} Infraestructure 4} CPD
5} Pedagogy: €] Pedagogy: 7) Assossment B) Student Digital
Suppodt and resources Implementation practlces Compatanca

in the clazsroom

Figure 3. SELFIE subcomponents

SELFIE involves students, teachers, and school leaders in a collective reflection on technology use.
Its results can highlight issues including:

e Inwhat areas is technology used effectively and where can the school improve?

e Does the school have a vision for how it wants to use technology and, if so, do staff and
students know what it is?

e What kind of training do teachers find most beneficial?

e Where should funding be allocated?

These insights help schools make informed decisions to enhance their digital strategies and foster
a more cohesive approach to digital education.

To use SELFIE in your school, the first step is to choose a school coordinator or a small team to
coordinate the exercise. Once the coordinator is selected, the school can be registered on the
SELFIE platform by providing basic information such as the type of school (e.g., primary or
secondary), its size, and location. The next step is to determine the timing of the SELFIE exercise
and decide who will participate (e.g., specific groups of students).

SELFIE allows schools to tailor the questions to match their specific needs and context. After
registration and customization, students, teachers, and school leaders can be invited to take part
in the SELFIE exercise anonymously. Completing the questions takes around 30 minutes, and while
teachers and school leaders can do it at their convenience, it is recommended that students
complete it as part of a lesson.
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HOW TO USE SELFIE?
The 4-Step process for obtaining your school SELFIE.

Select a school Determine the
coordinator or a participants and the
small team timing of the exercise

Register on Obtain a visual and
the SELFIE interactive report
platform

Figure 4. SELFIE application steps

Once participants have completed the questions, SELFIE generates a report for the school,
presenting aggregated results in a visual and interactive format. These results are fully anonymized,
and only the school has access to the report. Schools can use these findings to evaluate how
technologies could better support teaching, learning, and student assessment, formulating an
action plan and setting priorities accordingly.

Moreover, schools can periodically repeat the assessment to gauge their progress and identify
areas for further improvement, ensuring continuous enhancement of their digital strategies and
educational practices.

While SELFIE is a valuable tool aligned with the objectives of D-Paideia, it does have certain
limitations. The process takes around 30 minutes, which may be perceived as lengthy, and it only
evaluates the dimensions that were initially identified in the DigCompEdu framework. Therefore, it
is necessary to expand SELFIE so that the diagnostic tool can address all the challenges presented
by the updated and broadened DigCompEdu framework.

Precisely for this reason, it is very interesting to consider the variations of SELFIE proposed by
Cachia et al. (2024). In their article, Cachia and colleagues discuss potential modifications to SELFIE

16



4,
=
D4.1 Guide for the Development of Pedagogical
™N-PAIDEIA T ey : A
Digital Strategies in Educational Institutions
that aim to address its current limitations. These proposed changes include expanding the scope
of the framework to incorporate additional dimensions beyond those initially covered by
DigCompEdu, such as social and emotional learning aspects and new pedagogical approaches that
emerged during the COVID-19 pandemic. They also suggest streamlining the process to reduce the
time commitment required from participants, thereby making it more accessible and less
burdensome for schools. The proposed enhancements emphasize a more holistic approach to
digital competency, ensuring that all aspects of modern educational environments are adequately
reflected and that the tool is better suited to support diverse educational needs, particularly in
under-resourced schools.

Shorter versions of SELFIE, called Midi and Mini SELFIE, have been developed to address the time
constraints associated with the full version. These versions include fewer questions and can be
used depending on the target group — whether the entire school population, a sample, or selected
schools.

e The Midi SELFIE is a medium-length version consisting of 16 items selected to ensure
comprehensive coverage of a school’s digital capacity. This version includes two items per
key dimension of the original framework, preserving its overall measurement properties
while significantly reducing participant burden. The midi SELFIE achieves high reliability
(Cronbach’s Alpha > 0.92 across respondent groups) and is particularly suited for
longitudinal monitoring of digital capacity, enabling schools to track their progress over
time. It is also a valuable tool for regional or national policy analysis and integration into
broader educational research initiatives. By maintaining robust construct validity while
offering greater efficiency, the Midi SELFIE supports evidence-based decision-making at
various levels of the educational system (Cachia et al.2024).

e The Mini SELFIE is a highly concise version, featuring only 8 items, with one item per area
of digital capacity. This version is tailored for quick and practical evaluations. Despite its
brevity, the Mini SELFIE maintains acceptable levels of reliability (Cronbach’s Alpha > 0.88
for school leaders and teachers, 0.834 for students), ensuring its effectiveness for
diagnostic and policy purposes. This version is particularly suited for rapid assessment,
allowing schools or policymakers to screen digital capacity trends efficiently and evaluate
interventions with minimal time investment. Its compact structure also makes it ideal for
integration into larger evaluation frameworks or national/regional monitoring programs.
The Mini SELFIE offers a flexible, time-efficient alternative for capturing essential insights
into schools’ digital readiness (Cachia et al.2024).

Both, Midi and Mini SELFIE offer insights ranging from precise assessments at a system level to
general screenings at the school level. The plan is to integrate these versions as different modules
within the main SELFIE platform, allowing schools that want to monitor their progress to use the
shorter versions while still paying attention to overall scoring. This modular approach helps make

17
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the tool more flexible and accessible, encouraging more schools to engage in digital self-reflection
without the burden of extensive time requirements.

3.3. Recommendation of Diagnostic Tool (depending on country and
context)

Selecting the appropriate diagnostic tool depends largely on the specific context and country
where it will be applied. Different countries have varying levels of digital infrastructure,
educational priorities, and access to resources, which influences the type of diagnostic tool that
would be most effective. For example, in contexts where schools have limited technological
infrastructure or face challenges in dedicating extended time for assessments, Midi or Mini SELFIE
may be more suitable. These shorter versions help ensure that the key elements of digital
integration are assessed without the need for extensive time commitments.

SELFIE

Comprehensive tool
to assess schools’
digital capacity.

* 50 core items

* In-depth self-
reflection

* High reliability

* Time intensive

Midi SELFIE

A shortened version
of 5ELFIE for a
balanced
assessment of digital

capacity

* 16 items (twp per
dimension)

* High reliability

* Suitable for
monitoring and
longitudinal studies

Mini SELFIE

Highly concise tool
for quick evaluations
of digital capacity

* 8 items (one per
dimension)

* Acceptable
reliability

* Best for rapid
diagnostics and
large scales

comparisons

Figure 5. SELFIE variations

In countries with well-established digital strategies and infrastructure, the full version of SELFIE
could be beneficial for gaining a comprehensive understanding of the strengths and areas for
improvement. The integration of different versions allows for a customized approach, ensuring that
schools in different contexts can still benefit from a diagnostic assessment that suits their specific
needs. Ultimately, selecting between the Midi, Mini, or full SELFIE should be guided by the level of
maturity of digital practices within schools, the capacity for reflection, and the overall educational
18
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goals set at the national or regional level.

D-Paideia provides also a complementary set of thirteen questions that add to the chosen tool
(SELFIE, Midi SELFIE or Mini SELFIE) as initial diagnosis considering the extension to the
DigCompeDU framework that D-Paideia proposes.

The following figure shows the three optional recommended paths for the school diagnosis, in
order to identify an average Digital Competence level and the areas in which teachers need
reinforcement.

o ) 4 )

School chooses
one of D-PAIDEA

EXTENSION

1
m‘

- ), 9 J

Average Digital Identification of the
Competence level areas to reinforce In
in the Digcompedu the D-Paideia

framework extension framework

Figure 6. Initial school diagnosis possible paths in the framework of D-Paideia

D-PAIDEIA recommends using the Midi SELFIE, as it simplifies the standard SELFIE reducing the
time required but maintaining its significance. To facilitate the whole diagnosis process, when
using it, the consortium has created a questionnaire integrated by Midi SELFIE and the 13
guestions that consider the extension to the DigCompEdu framework that D-PAIDEIA proposes.
This balanced approach makes it easier for schools to engage in the process without compromising
the comprehensiveness of the assessment, ensuring alignment with both current and future digital
education needs. This questionnaire can be found here:

e RECOMMENDED DIAGNOSIS TOOL:
Midi SELFIE + Extension to D-PAIDEIA Framework (Google Form) [16+13 guestions]
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Nevertheless, if the school decides to use SELFIE or Mini SELFIE they can find each of them in the
following links:

e SELFIE. A tool to support learning in the digital age
o Mini SELFIE (Google Form) [8 guestions]

And then apply the D-PAIDEIA proposed questionnaire:

e Extension D-PAIDEIA Framework (Google Form) [13 gquestions]

4. DEVELOPMENT OF DIGITAL COMPETENCES AFTER
DIAGNOSIS

The D-Paideia project has identified 27 learning objectives through which the 7 competences
added to the DigCompEdu framework can be developed. To offer educators and school managers
the training guidance and resources to achieve these Learning Objectives, the consortium has
created the D-Paideia curriculum where Learning Activities, at different expertise level, for the
competences are organised in the five modules indicated in the following figure.

Curriculum by Modules

Module 1- Online @ ,,,,,,,,

+C1.5. Awareness of
Institutional Policy .
-C1.7.Digital Work-Life @ @ Module2 - Online
Balance and Wellbeing C1.6. Attitude towards the

Adoption of Digital Technologies
Module3-Blended @ = = +  C6.4. Safety

+C7.1. Managing Educational ’

Relaionships with1cT L @ Module & - Blended

T « C7.2. Diverse and Flexible

Module5 - Blended G _________ Facilitation Strategies
+C7.3. Digital Identity and o

Reputation Management

Figure 7. Organisation of the D-Paideia extension framework in curriculum modules
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As it can be seen, Module 1 is related with the Educator’s professional competences corresponding
to Area 1 in the DigCompEdu framework. Module 2 relates, on one side, to professional
competences in relation to attitudes towards the adoption of digital technologies, and, on the
other side, to students competences with safety on the net. Modules 3, 4, and 5 focus on the
socioemotional and relational aspects of digital educational relations, which belong to the new
section proposed by the d-Paideia project as an extension of the DigCompEdu framework in the
area of teachers' pedagogical competences. The activities proposed in Module 1 and Module 2 are
intended to be performed online, while the activities corresponding to Modules 3, 4, and 5 are

intended to be performed in a blended modality with the choice of synchronous and asynchronous
activities.
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General Curriculum Overview

Online

To organise and manage the digital school

i and it ina
responsible and sustainable way, having the
best interests of learners in mind.

LO 1.5.1. The teacher organises and manages
the cnline leaming environment and digital
i urcesin a and

sustainable way.
To be aware of the implications of
tionali, and i i
policies in relation to
teaching with technology.
LO 1.5.2. The teacher is aware of the implications
of policies on various levels (micro-mese-macro)
in relation to teaching with technology in the
classroor.
To access and use digital resources
consciously and responsibly without
compromising the
mental and physical health or safety.
LO 1.7.1. The teacher can access and use digital
resources i ly and il

y

LO 1.7.2. The teacher can access and use digital
resources without compromising their safety and
mental and physical health.

To promote a sustainable approach to

the management of working with digital
gies {0 ensure an appropi

balance between personal and job life.

LO 1.7.3. The teacher can promote a sustainable
approach to the management of working with
digital technologies.

LO 1.7.4. The teacher can ensure an appropriate
work-life balance inthe online warld.

U

Online

To be open to exploring, adopting
and experimenting with digital
technologies.

LO71.6.1. The teacher is open to explore
new digital technologies.

L0O1.6.2. The teacher is open to
experiment with new digital technologies.

L01.6.2. The teacher is ready to adopt and
implement new digital technologies.

To critically evaluate currently used
digital practices and make informed
decisit about their it
henefits and consirainis.

LO1.6.4. The teacher critically evaluates
their own digital practices..

L01.6.5. The teacher makes informed
decisions about the educational benefits
of their own digital practices.

L0O1.6.8. The teacher makes informed
decisions about the constraints of their
own digital practices.

To take advantage of the new
opportunities that digital

i offer for p welk
being and safety.

I. The teacher support: dentsto
be aware of the new opportunities that
digital environments offer for persanal well-
being and safety.

The teacher supports students to
take advantage of the new opportunities
that digital environments offer for personal
welkbeing and safety.

. Theteacher suppeorts students to
address the problems that digital
environments pose to personal well-being
and safety.

organised in modules in the D-Paideia curriculum.
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Blended

To interact either online or in
hybrid mode effectively and

respecifully with colleagues,
students and families.

The teacher can interact within
online and hybrid environments
effectively and respectiully with colleagues,
students, and others connected to the
students outside of the student-teacher
relationship.

To manage the relational
dynamics of the classroom
through the use of ICT, especially
for SEND students and those with
low socio-economic
backgrounds.

LC 2. The teacher can manage the
relational dynamics of the classroom
through the use of ICT

LO 3. The teacher can differentiate
their approach to relational dynamics
regarding students with specialised
needs (eg. SEND students, low SES
background) in the classroom through
the use of ICT.

Blended

To value and accommodate
relational dynarmics of socio-
relational effect of ICT 1o each

and fully online environments.

L0O7.2.1. The teacher can value
and accommodate the changes
affected by the presence of ICT in
F2F, hybridiblended, and fully
online classrooms.

To consider the peculiarities of
computer-mediated
communication and adapt the
communication style to the
students’ educational and
relational needs for promoting
their positive attitudes towards
the learning experience.

LO7.2.2. The teacher is aware of the
strengths and limits of computer-
mediated communication.
LO7.2.3. The teacher adapts the
communication style to the students’
educational and refational needs
LO7.2.4. The teacher adapts the
ication style for p ing
the positive attitudes from students
towards the learning experience.

oo

Blended

To distinguish and manage the
consequences of digital identity in
terms of social interactions

and educational relationships.

The teacher is aware of the
consequences of digital identity in terms of
social interactions and educational
relationships.

The teacher can anticipate the
possible consequences of digital identity in
terms of social interactions and educational
relationshigs.

The teacher can manage the
consequences of digital identity in terms of
social interactions and educational
relationships.

To in virtual
environments and curate their own
digital reputation through
providing and sharing professional
and educational resources.

The teacher participates in virtual
educational environments.

The teacher curates their own
professional digital reputation through
providing and sharing professional and
educational resources.
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The 13 questions of the D-Paideia diagnosis questionnaire intend to qualitatively measure the level
of the respondent in the competencies added in the DigCompEdu through the learning objectives
displayed in Figure 10. The questions and their associated learning objectives are:

Q1.1 organize and manage the online learning environment and | LO1.5.1
digital educational resources in a responsible and sustainable
way.

Q2.1 am aware of the implications of policies (in various levels) in | LO 1.5.2
relation to teaching with technology in the classroom

Q3.1 access and use digital resources consciously and responsibly | LO1.7.1-1L01.7.2
without compromising my safety and mental and physical
health.

Q4.1 ensure an appropriate work-life balance in the use of digital | LO1.7.3-1L01.7.4
technologies

Q5.1 am ready to explore, adopt and experiment with new digital
technologies.

Q6.1 make informed decisions about my own digital practices.

Q7.1 support my students to take advantage of new opportunities
and address problems that digital technologies pose to personal
well-being and safety

Q8.1 can interact with colleagues, students and others within online | LO7.1.1
and hybrid environments effectively and respectfully

Q9.1 can manage relational dynamics and differentiate my approach | LO7.1.2-107.1.3
based on students' special characteristics through ICT

Q10. | value and adapt to different relational dynamics in all
learning environments (F2F, Blended, online, hybrid) through
flexible computer-mediated communication

Q11. Iadapt the digital communication style to promote positive
attitudes of students towards the learning experience.

Q12. | can manage the consequences of my personal digital
identity in terms of social interactions and educational
relationships

Q13. | curate my own professional digital reputation including by
providing and sharing educational resources
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Each of the questions can be answered in the following scale which will determine the level
recommended for the associated learning activities in the following scale:

Strongly disagree  Disagree  Slightly agree Agree  Strongly agree  Not applicable

I— Beginner Intermediate—l— Expert J

24
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The Learning Activities proposed for each of these Learning Objectives are displayed in the following table. The link in each of the competences gives

access to the detailed description of the associated activities in individual documents. The level at which they are performed can be determined by the
results of the D-Paideia Questionnaire.

Modules | Competences Learning goals Beginner Intermediate Expert
L0151 Responsible use of learning Responsible use of learning Responsible use of learning
1.5. Awareness o environment (step 1 to 2) environment (step 3) environment (steps 4 to 5)
e Overview and comparison of Overview and comparison of Overview and comparison of
of institutional . . .
_ L0152 policies (steps 1 to 3) policies (step 4) policies (step 5)
olic - Analysis of digital educational
policies at different scales
Using, remixing, sharing, Using, remixing, sharing, . o .
. i . . i . Using, remixing, sharing,
crediting, and licensing crediting, and licensing . . .
crediting, and licensing (step 5)
(step 1) (step 2 to 4)
L01.7.1 R — -~
onsciously and responsibly use
M1 Consciously and responsibly use y p Y
1.7, Digital technologies (step 1) technologies
/. Dig echnologies (ste
& P (step 2 to 3)
work-life Let’s make a personal digital ) . , .
. Let’s make a personal digital Let’s make a personal digital
balance and L01.7.2 well-being plan! ) _
E— 3 well-being plan! (step 4 to 5) well-being plan! (step 6)
wellbeing (step1to3)

L01.7.2(LO1.5.1, L0
1.5.2,101.7.1,LO
1.6.1,L01.6.2,LO

1.6.3)

Technology Integration Journey
— a Reflective Simulation

Technology Integration Journey
— a Reflective Simulation

Technology Integration Journey
— a Reflective Simulation
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https://drive.google.com/drive/folders/1uxWsQljeMctBywwZi3eNMp_PLqZQFcwA?usp=sharing
https://drive.google.com/drive/folders/1uxWsQljeMctBywwZi3eNMp_PLqZQFcwA?usp=sharing
https://drive.google.com/drive/folders/1uxWsQljeMctBywwZi3eNMp_PLqZQFcwA?usp=sharing
https://drive.google.com/drive/folders/1mSxyWVl36MxIYW6FcZ4NDxQqM0R8vq9B?usp=sharing
https://drive.google.com/drive/folders/1mSxyWVl36MxIYW6FcZ4NDxQqM0R8vq9B?usp=sharing
https://drive.google.com/drive/folders/1mSxyWVl36MxIYW6FcZ4NDxQqM0R8vq9B?usp=sharing
https://drive.google.com/drive/folders/1mSxyWVl36MxIYW6FcZ4NDxQqM0R8vq9B?usp=sharing
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LO01.7.3

Empowering Eco-Conscious
Educators (step 1)

Empowering Eco-Conscious
Educators (step 2)

Empowering Eco-Conscious
Educators (step 3)

LO01.7.4

Digital Diary (steps 1 to 4)

Digital Diary (steps 1 to 4)

Digital Diary (all steps including
5)

Resources for work-life balance
in the online world (step 1)

1.6. Attitude

LO1.6.1

How do | use digital
technologies in my classroom?

L0 1.6.1(LO 1.6.2)

Scenario for attitude to explore
and experiment with new
technologies (step 1)

Scenario for attitude to explore
and experiment with new
technologies (step 2)

L0 1.6.2

Try something new

adoption of
digital
M2 technologies

towards the

L01.6.3

Adopting and implementing
digital technologies following
the TPACK model (steps 1 to 2)

Adopting and implementing
digital technologies following
the TPACK model (step 3)

Adopting and implementing
digital technologies following
the TPACK model (steps 4 to 5)

Mentoring in the use of digital
technologies (step 1)

Mentoring in the use of digital
technologies (step 2)

L0164

Reflective Digital Adult

L0 1.6.4 (LO 1.6.5, LO
1.6.6)

Article on the critical evaluation
of digital practices (step 1)

Article on the critical evaluation
of digital practices (step 2)

LO1.6.5

Goals, action, reflect

L0 1.6.6

Navigating digital constraints

6.4. Safety
formerl
“responsible
use”)

LO6.4.1

Exploring the safety dimension
in DigComp 2.2 (step 1)

Exploring the safety dimension
in DigComp 2.2 (step 2)

L0 6.4.2

Discovering new opportunities
in digital environments (step 1)

Discovering new opportunities
in digital environments (step 2)
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https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
https://drive.google.com/drive/folders/1ewPCtpN6-iNv7BG8U9NgPad5KzIXN8Xd?usp=drive_link
https://drive.google.com/drive/folders/1ewPCtpN6-iNv7BG8U9NgPad5KzIXN8Xd?usp=drive_link
https://drive.google.com/drive/folders/1ewPCtpN6-iNv7BG8U9NgPad5KzIXN8Xd?usp=drive_link
https://drive.google.com/drive/folders/1ewPCtpN6-iNv7BG8U9NgPad5KzIXN8Xd?usp=drive_link
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L0 6.4.3 Digital Addictions Digital Addictions Digital Addictions
L06.4.1,L06.4.2,L0 Digital well-being and safety Digital well-being and safety Digital well-being and safety
6.4.3 workshop (steps 1 to 2) workshop (steps 2 to 3) workshop (steps 4 to 5)
Interaction with online and Interaction with online and Interaction with online and
hybrid environments hybrid environments hybrid environments
10711 (step 1to 2) (steps 3 to 5 —level 1) (steps 3 to 5 —level 2)
Online communication and Online communication and Online communication and
collaboration skills workshop collaboration skills workshop collaboration skills workshop
(step 1) (steps 2to 4) (step 5)
. Relational dynamics and group Relational dynamics and group Relational dynamics and group
/.1. Managing climate (step 1) climate (step 2) climate (step 3)
3 educational 10712 Digital classroom management
relationships simulation
with ICT Relational dynamics and Relational dynamics and Relational dynamics and
- inclusion (step 1) inclusion (step 2) inclusion (step 3)
Inclusive digital learning Inclusive digital learning Inclusive digital learning
10713 environment a workshop environment a workshop environment a workshop
through the UDL Prism (steps 1 through the UDL Prism (steps 3 through the UDL Prism (steps 5
to 2) to 4) to 6)
Scenario for relational dynamics
and inclusion
7.2. Diverse ICT and socio-relational ICT and socio-relational ICT and socio-relational
and flexible dynamics (step 1 to 2) dynamics (steps 3 to 6 —level 1) dynamics (step 3 - level 2)
M4 LO07.2.1
facilitation Adapting to the digital Adapting to the digital
strategies classroom (steps 1to 3) classroom (steps 4 to 5)
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https://drive.google.com/drive/folders/1kHZ754RXkLH2Ba0IOZkqi0DEdSf888iw?usp=sharing
https://drive.google.com/drive/folders/1kHZ754RXkLH2Ba0IOZkqi0DEdSf888iw?usp=sharing
https://drive.google.com/drive/folders/1kHZ754RXkLH2Ba0IOZkqi0DEdSf888iw?usp=sharing
https://drive.google.com/drive/folders/1kHZ754RXkLH2Ba0IOZkqi0DEdSf888iw?usp=sharing
https://drive.google.com/drive/folders/1BEGvlAhBaiNPJiZViqKtKCf5if0aaAGS?usp=sharing
https://drive.google.com/drive/folders/1BEGvlAhBaiNPJiZViqKtKCf5if0aaAGS?usp=sharing
https://drive.google.com/drive/folders/1BEGvlAhBaiNPJiZViqKtKCf5if0aaAGS?usp=sharing
https://drive.google.com/drive/folders/1BEGvlAhBaiNPJiZViqKtKCf5if0aaAGS?usp=sharing
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Computer-mediated Computer-mediated
communication and implications | communication and implications
L07.2.2 for design (step 1) for design (step 2)
Exploring computer-mediated Exploring computer-mediated
communication (steps 1 to 2) communication (step 3)
Adapting communication styles | Adapting communication styles | Adapting communication styles
(steps 1 to 2) (step 3) (steps 4 to 5)
LO07.2.3
Online communication Online communication
strategies (step 1) strategies (step 2)
Promoting positive attitudes Promoting positive attitudes . . .
L L Promoting positive attitudes
through communication (steps 1 | through communication (steps 3 L
through communication (step 5)
L07.2.4 to 2) to4)
Promoting positive attitudes
L07.3.1 Oversharing and digital footprint
Autobiography of a teacher’s
L07.3.1(L07.3.2) >
digital identity
L Digital identity risk assessment Digital identity risk assessment Digital identity risk assessment
7.3. Digital L07.3.2
(steps 1to 2) (step 3) (steps 4 to 5)
identity and Digital identity management . ) L .
M5 ] Digital identity management Digital identity management
reputation L0733 workshop
(step 1 t0 2) workshop (steps 3 to 4) workshop (step 5)
+
management ks

L07.3.3(LO7.3.4)

Teachers Professional
Development (TDP) and

communities (step 1 to 2)

Teachers Professional
Development (TDP) and
communities (step 3 to 6)
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https://drive.google.com/drive/folders/1p0WeAQQOvInGS8bKgj9W6LA1LEIGn_xz?usp=sharing
https://drive.google.com/drive/folders/1p0WeAQQOvInGS8bKgj9W6LA1LEIGn_xz?usp=sharing
https://drive.google.com/drive/folders/1p0WeAQQOvInGS8bKgj9W6LA1LEIGn_xz?usp=sharing
https://drive.google.com/drive/folders/1p0WeAQQOvInGS8bKgj9W6LA1LEIGn_xz?usp=sharing
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Preparing a professional blo Preparing a professional blo Preparing a professional blo

L0 7.3.4 (LO 7.3.5) paring ap & paring ap & paring ap &

(steps 1to 2) (steps 1to 3) (steps 1to 3)

Exploring and curating digital Exploring and curating digital Exploring and curating digital

L0 7.3.4(LO 7.3.5) p_ g gqg P . & . & clg P . & . 8 a8

identities (steps 1 to 2) identities (step 3) identities (step 4)

After completing the diagnosis (e.g., using the Midi SELFIE + D-PAIDEIA extension), the school should identify areas for reinforcement and

develop an action plan to enhance or support its teachers in developing the competences that need strengthening. The following template
(Figure 11) can be used for the overview of the planning process (PDF link, doc link):
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https://drive.google.com/file/d/1UAl2vRedYtI9uuH1Q0Hkx_prD6SoGTxj/view?usp=sharing
https://docs.google.com/document/d/1j8CBk0cSDUGqgitGPncNB47PmyobqvOa/edit?usp=sharing&ouid=117055531288592708448&rtpof=true&sd=true
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4 A
_‘k)" School Action Plan Template | |

School name and location: Educational stages:
Current si i ding digital ed ion (for le with respect the 8 SELFIE dimensions)
DIGITALLY
COMPETENT
STUDENTS
1.5 Knowledge of institutional policy: . : .
Lavel: P R with DIGITALLY
: COMPETENT
1.7 Digital work-life balance and well-being: &en TEACHERS
Level: 7.2 Diverse and flexible support strategies:
1.6 Attitude towards the adoption of digital Level:
technologies:
ievel: 7.3 Digital identity and reputation management: DIGITALLY
6.4 Safety (responsible use): Leval: COMPETENT
f SCHOOL or
et INSTITUTION
INCLUSION
AND DIGITAL
EQUITY
WELL-BEING
AND
SECURITY

Figure 11: School Action Plan Template (PDF link, doc link)


https://drive.google.com/file/d/1UAl2vRedYtI9uuH1Q0Hkx_prD6SoGTxj/view?usp=sharing
https://docs.google.com/document/d/1j8CBk0cSDUGqgitGPncNB47PmyobqvOa/edit?usp=sharing&ouid=117055531288592708448&rtpof=true&sd=true
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There are several options for developing the digital strategy, such as developing a policy, guidelines
for students, open meeting for the school community and a structured training using the learning
activities proposed in the D-Paideia curriculum, where for each module, there are two alternative
trajectories (A or B) proposed with several activities in each. The initial letters of the title of the
activity indicate to which Module the activity belongs (M1, M2, M3, M4, or M5), in which
trajectory has been placed (A or B), and in which order is it proposed within that trajectory (1, 2, 3,
...). As an example, the 3rd activity proposed in the A trajectory of Module 2 is called:
“M2A3_Adopting and implementing digital technologies following the TPACK model”, while the
2nd activity in the B trajectory of Module 3 is called: “M1B4 Let’s make a Personal Digital
Wellbeing Plan”.

For each of the activities, the following characteristics are indicated:

® Activity title

Related Learning Objectives

Expertise level: beginner, intermediate, expert (B/I/E). If the activity consists of several
steps, the level of each one is also indicated

Modality: Synchronous or Asynchronous

Duration: (in minutes)

Purpose of the activity

Description

Materials needed and resources

Important comments.

31



4,

™-PAIDEIA
Il

D4.1 Guide for the Development of Pedagogical

Digital Strategies in Educational Institutions

The model trajectory proposed by the curriculum is displayed in the following table:

Module 1:
Model trajectory Alternative activity
Learning .. Type Levels .. Type Levels
L. A A
Competences objectives ctivity name (S/A) (B/I/E) ctivity name (S/A) (B/I/E)

o151 | ML Responsivleuseofleaming | ¢\ | o ¢ | o orhedgtallenmns | s | e

1.5. Awareness of o environment ’ T nedis g ’

—— | i environment

Institutional policy M1A2_Overview and comparison of M1B2_Analysis of Digital Educational
LO1.5.2 L S, A B, | L . A I

policies Policies at Different Scales
L0171 M1A3_Ut5i.ng, remix'ing, sharing, s A B.LE M1B3_Consciously and‘responsibly use A LE
crediting, and licensing technologies
ioi M1A4 Technology Integration M1B4_Let’s make a Personal Digital
1.7. Digital - gy Int ( - :
A 101.7.2 Journey - a Reflective Simulation. S B E Wellbeing Plan! SA B/LE
work-life balance , ;
- L0173 M1A5_Empowering Eco-Conscious S BIE
and wellbeing A Educators ’ /
L01.7.4 M1A6,_Digital Diary sA | B |M1Bo Resourcesforwork-ifebalance | B
in the online world
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https://drive.google.com/drive/folders/1uxWsQljeMctBywwZi3eNMp_PLqZQFcwA?usp=sharing
https://drive.google.com/drive/folders/1uxWsQljeMctBywwZi3eNMp_PLqZQFcwA?usp=sharing
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LI
Module 2:
Model trajectory Alternative activity
C . Learning Activit Type Levels Activit Type Levels
ompetences O mar ctivity name (S/A) (B/I/E) ctivity name (S/A) (B/I/E)

1016.1 M2A1_How do luse digital | ¢ B Me)2<Bllo_r: and e Z.rrit:tuﬁiﬁo A |E

1.6. Attitude A technologies in my classroom? ’ P perims ’

D — new technologies

towards the

adoption of LO1.6.2 M2A2_Try something new S, A I /

digital :

technologies ) M2A.3_ Afj(?ptmg and ) M2B2_Mentoring in the use of

LO1.6.3 implementing digital technologies S, A B, I E . . A I, E
. digital technologies
following the TPACK model
L0 1.6.4 M2A4_Article on the critical A B,I | M2B3_Reflective digital audit | S, A B
evaluation of digital practices
LO1.6.5 / A B, | M2B4_Goals, action, reflect S, A I
L0166 / A B, | MZBS_Nawga'Fmg digital S A E
constraints
ocer | hsemeretestsy | 4 | s | et [ | we
6.4. Safety g-0mp < y P
formerl M2A6_discovering new

LO6.4.2 opportunities in digital A B, |, / S B,I,E

“responsible

environments
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https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
https://drive.google.com/drive/folders/1ewPCtpN6-iNv7BG8U9NgPad5KzIXN8Xd?usp=drive_link
https://drive.google.com/drive/folders/1ewPCtpN6-iNv7BG8U9NgPad5KzIXN8Xd?usp=drive_link
https://drive.google.com/drive/folders/1ewPCtpN6-iNv7BG8U9NgPad5KzIXN8Xd?usp=drive_link
https://drive.google.com/drive/folders/1WrctupCk7yaupgiG1xbHkXDsIYQLUB0i?usp=sharing
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” — —
use”) L0 6.4.3 M2A7_Digital addictions s A B I E / S BLE
synchronous/asynchronous
Module 3:
Model trajectory Alternative activity
Learning .. Type Levels .. Type Levels
Competences objectives Activity name (s/A) | (8/1/E) Activity name (s/A) | (8/1/E)
7.1. Managing M3A1_Interaction within online M3B1_Online Communication and
educational L0711 and hybrid environments S B/ E Collaboration Skills Workshop > B/ E
relationships with L0712 M3A2_Re|at|onal.dynam|cs and A B E M3B2_Digital C}assrosam Management S Bl E
ICT group climate Simulation
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https://drive.google.com/drive/folders/1ewPCtpN6-iNv7BG8U9NgPad5KzIXN8Xd?usp=drive_link
https://drive.google.com/drive/folders/1kHZ754RXkLH2Ba0IOZkqi0DEdSf888iw?usp=sharing
https://drive.google.com/drive/folders/1kHZ754RXkLH2Ba0IOZkqi0DEdSf888iw?usp=sharing
https://drive.google.com/drive/folders/1kHZ754RXkLH2Ba0IOZkqi0DEdSf888iw?usp=sharing
https://drive.google.com/drive/folders/1kHZ754RXkLH2Ba0IOZkqi0DEdSf888iw?usp=sharing
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M3A3_Scenario for relational . . .
dynamics and inclusion A I M3B3_Inclusive Digital Learning
LO7.1.3 V3A4 Relational d - 3 Environment a Workshop Through the S B,I, E
—nelational dynamics an A B, E UDL Prism
inclusion
Module 4:
Model trajectory Alternative activity
Learning .. Type Levels .. Type Levels
Competences objectives Activity name (S/A) (B/I/E) Activity name (S/A) (B/I/E)
L0721 M4A1_ICTand SoFlo-reIatlonaI A/S Bl E M4B1_Adapting to the Digital S B, |
dynamics Classroom
. M4A2_ Computer-mediated M4B2_Exploring
7.2. Diverse and L0 7.2.2 communication and implications for A B,I Computer-Mediated S/A B,I,E
flexible facilitation design Communication
strategies M4A3_Online communication M4B3_Adapting
10723 strategies A LE Communication Styles > A B,LE
M4A4_Promoting Positive Attitudes M4B4_Promoting positive
L07.2.4 Through Communication SA B,l.E attitudes A I
Module 5:
Model trajectory Alternative activity
Learning . . Type Levels .. Type Levels
Competences o Activity name (S/A) (B/I/E) Activity name (S/A) (B/I/E)
M5A1_Oversharing and M5B1_Autobiography ofa
10731 digital footprint > A teacher’s digital identity A I
7.3. Digital identity and > — ”
. M5A2_Digital Identity Ris
reputation L0732 —8 Y B, I, E / / /
Assessment
mdandgermernt
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https://drive.google.com/drive/folders/1BEGvlAhBaiNPJiZViqKtKCf5if0aaAGS?usp=sharing
https://drive.google.com/drive/folders/1BEGvlAhBaiNPJiZViqKtKCf5if0aaAGS?usp=sharing
https://drive.google.com/drive/folders/1BEGvlAhBaiNPJiZViqKtKCf5if0aaAGS?usp=sharing
https://drive.google.com/drive/folders/1p0WeAQQOvInGS8bKgj9W6LA1LEIGn_xz?usp=sharing
https://drive.google.com/drive/folders/1p0WeAQQOvInGS8bKgj9W6LA1LEIGn_xz?usp=sharing
https://drive.google.com/drive/folders/1p0WeAQQOvInGS8bKgj9W6LA1LEIGn_xz?usp=sharing
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M5B2_Digital identity management

L0733 MS5A3_TPD and communities B, E S,A B, I, E
workshop
M5B3_Exploring and curating
L07.34 / / / digital identities B,1E
L0735 M5A4_Preparing a B, I, E A / /

professional blog
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In the case that the training in your school is being supported by the D-Paideia Consortium (you
are receiving training from project members or trainers) please fill out this form with the results of

your diagnosis and the D-Paideia areas to reinforce:
D_Paideia_Training_Reqistration_lo
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https://docs.google.com/spreadsheets/d/13syD_-0va7nY8A2oVNF8kG0y8jnlMEUn/edit?usp=sharing&ouid=111543600925989620887&rtpof=true&sd=true

M-PAIDEIA
I

Ay
D-PAIDEIA

Co-funded by
the European Union

D4.1 Guide for the Development of Pedagogical

Digital Strategies in Educational Institutions

Development of Pedagogical Digital Strategies Course

School registration form for partners

Contacting partner/Country|

First diagnosis outcome from D-Paideia Questionnaire
Please, choose one of the following diagnostic tools:

D1: Midi Selfie + D-Paideia Questionnaire (recommended)

D2: Mini Selfie + D-Paideia Questionnaire
D3: SELFIE + D-Paideia Questionnaire

Description and development
of the D-Paideia Training
received by the School

Previous and current context of the school
regarding digital strategy

Comments and
remarks

School

School name

Educational Stage
(Primary/Secondary)

Location

School Leaders /

Diagnosis tool used (School ICT Leaders
(D1, D2 or D3} level (beginner, Beginner Intermediate Expert

intermediate or expert,

Number of teachers at level

You can find the indications and links to the questionnaires in page 13 of the D-Paideia Guide
T T

Areas of the D-Paideia
curriculum to reinforce

Download the report tempiate,
fill it, and put the link to access
the fiiled document in the ceil

Report Template
1o download

Did the school already have a Digital | Does the school receive external
Strategy ? If 5o, is it aligned with a support that helps in the unfolding|
known digital competence framework? |of its digital competence strategy?|
'Which one? If 50, could you comment on it?

10

11

12

13

14

15

16

17

138

13

20

Please, add as many rows as needed

Please move to sheet "Teachers and trainers list" to register the teachers and trainers data

Figure 6. D-Paideia supported (trained) schools registration and results (list format) — 2" sheet of the registration log
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